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Early Childhood Development Education Plan 
                         

 
Philosophy: HS/EHS 

 

It is our belief that competence and initiative are fostered in an environment where children feel 

safe, can make decisions and are allowed to explore, experiment and assert themselves in 

socially acceptable ways.  In order for children to gain the skills necessary for present and future 

success, school readiness goals are in place and activities are planned from simple concepts to 

more complex ideas.  Adding pieces of information to what they already know generates new 

understandings.  We recognize and allow for children’s individual differences in development, 

interest and needs; celebrate diversity and support inclusion.  The program recognizes parents as 

their child’s principal nurturers and educators and works in partnership with parents to plan and 

implement activities to enhance their child’s growth and development. 

 

School Readiness Goals: HS/EHS 

 

School readiness goals have been established for infants, toddlers and preschool children in the 

developmental areas of social and emotional, cognitive and general knowledge, language and 

literacy, approaches to learning, and physical development and health.  The goals adopted by 

Northwest TN Head Start/Early Head Start align with the curriculum, The Creative Curriculum, 

The Head Start Child Development and Early Learning Framework, local school district 

expectations when applicable, and the TN Early Learning and Development Standards.  School 

readiness data is examined three times per year for patterns of progress for individual and groups 

of children.  Plans for improvement are implemented for all children based on the outcomes. 

*See the School Readiness Plan for details. 

 

Social Development:  HS/EHS 

 

The early childhood education program provides developmentally appropriate activities to 

enhance children’s skills and confidence to succeed in their present environment and later in 

school and life.  Services are designed to strengthen the social, emotional, intellectual and 

physical development of each child by creating a positive learning environment that stimulates 

the natural curiosity of children. 

 

Our intent is to create a classroom community where children feel safe, support one another and 

build positive relationships.  From the beginning of the year, teaching staff guide children toward 

learning to relate positively to others.  Teachers establish simple rules and set clear and 

consistent limits so that children understand what is acceptable and what is not.  Staff observes 

children in a purposeful way in order to discover what is special and unique about each child.  

Observations of individual differences include:  

 

 Gender 

 Temperament 

 Interests 

 Learning Styles 
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 Life Experiences 

 Culture 

 Special Needs 

 Second Language Learning 

 

They talk to children respectfully, are sensitive to children’s feelings and validate children’s 

accomplishments and progress.  Our goal is to teach children techniques to solve problems on 

their own.  The learning environment is arranged and supplied to meet children’s needs, support 

independence, and enhance development.  Teaching staff utilize The Creative Curriculum for 

Preschool and the Second Step Curriculum for ideas, concepts, and activities to enhance the 

social and emotional development of preschool children.  Early Head Start teaching staff utilizes 

The Creative Curriculum for Infants, Toddlers and Twos to enhance the development of infants 

and toddlers. Goals for social/emotional development include: achieving a sense of self, taking 

responsibility for self and others, behaving in a prosocial manner.   

 

Developmentally/Linguistically Appropriate:  HS/EHS 

 

A wide range of activities, materials, and experiences appropriate to accommodate varying rates 

of development, language, cultures, interests, temperaments and learning styles are planned to 

help children succeed and progress at their own pace.  Activities are planned in increasing 

complexity as children develop and learn.  Each center has at least one staff (if available) or 

volunteer that speaks the native language of the children.  Learning environments encourage 

exploration, experimentation, participation, questioning and problem solving.  Even though we 

divide child development into areas for the sake of assessment, clarifying or discussion – 

social/emotional, physical, cognitive and language; we are acutely aware that one area affects 

and is influenced by development in all areas.  This requires staff to pay attention to every area 

of development when observing and guiding children’s learning.  

 

Inclusion/Disability: HS/EHS 

 

Staff plans activities for children with disabilities or giftedness in inclusive environments.  The 

Teaching Strategies GOLD Online Assessment and other data sources along with the IEP or IFSP 

are utilized to plan activities to ensure each child has specific interventions to meet his or her 

needs.  Routines, activities and experiences in the daily program are also used to achieve goals 

and create the inclusive environment that meets the needs of all children.  IEP and IFSP goals are 

reflected in activities on the lesson plans.  Disabilities or areas of giftedness are aspects of a 

child, not the whole child.  Teachers will view each child as an individual and plan an 

environment where each child can participate and achieve success.  Planning for children with 

disabilities includes all areas of the program working together in a systematic way to develop 

goals and implement task to accomplish these goals.  Teaching staff receive training, as needed, 

to deal with specific disabilities and enhance their understanding of each child. 

 

Diversity:  HS/EHS 

 

A supportive and acceptive environment is provided for all children and families.  A variety of 

books, materials, equipment and pictures that reflect different cultures and non-sexist roles are 
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provided.  Staff demonstrates through actions a genuine respect for each child’s family, culture 

and lifestyle.  Staff model respect and help children appreciate diversity by inviting parents or 

family members to share interests and experiences in classrooms.  Providing culturally 

appropriate and diverse materials and activities is intended to enhance each child’s self-esteem 

and increase social competence.  Support for second language acquisition is provided by 

organization, predictable routines, keeping it simple, using non-verbal communication and 

repetition.  Centers have at least one staff (if possible) or volunteer who speaks the language of 

the children while supporting the continued development of English as a second language.  

Different aspects of the children’s cultures are woven into the curriculum and are reflected in the 

materials we select, the activities, and the strategies we employ. 

 

 

Daily Program: HS/EHS 

 

The daily schedule and planning forms for preschool are designed to provide a balance of 

activities for children to make choices and participate in a variety of experiences, both child 

initiated and adult directed.  Daily schedules are posted in each classroom. Staff encourages 

children to make decisions by offering them choices daily both indoors and outdoors.  Staff plans 

for variation in levels of ability, individual needs and interests and watch for opportunities to 

enhance the development of each child.  Many activities are planned for small groups of children 

and individual learning each day inside and outside.   

  

The daily schedule for infants, toddlers and twos is regular enough to be predictable and flexible 

enough to meet individual needs of young children.  The schedule takes into consideration their 

unique needs for eating, sleeping and eliminating.  Predictability helps infants and toddlers 

develop a sense of trust in the environment. 

 

Independent Toileting:  HS/EHS 

 

Children who are trained to use the toilet are encouraged to do so independently.  Children who 

are in the toileting learning process are encouraged by appropriate activities agreed upon and 

supported by staff and parents.  When parents or staff observes physical signs of readiness, toilet 

training is initiated.  Children are assisted to use a child-sized toilet or adaptive equipment, 

encouraged to use the toilet, offered help as needed and reinforced for their efforts regardless of 

success. 

 

Parent Engagement/Curriculum:  HS/EHS 

 

Parents are recognized as the principle influence on their child’s growth and development.  They 

are provided opportunities to plan and implement curriculum and related activities.  

Opportunities for parents’ involvement in curriculum development include:  
 

о Family Initiated Curriculum Goal Profile  

о Parent surveys 

о Home visits 

о Volunteering 

о Parent conferences 
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о Parent meetings  

о Policy Council/Planning Committees 

Parents of infants and toddlers are provided a daily experience sheet from which they may 

respond.   

 

Parents receive a letter from The Creative Curriculum for Preschool and The Creative 

Curriculum for Infants, Toddlers and Twos each month.  The letters explain what children are 

learning in different areas of the environment and what they can do at home to encourage their 

child to develop additional skills.  Staff partner with parents to promote and enhance family 

literacy.  Each center has a family literacy reading program; parents can borrow books and story 

props as needed.  Staff discovers the special interests and abilities of the family and think of 

ways to incorporate them into the curriculum.  Sharing the goals and objectives from Teaching 

Strategies GOLD Assessment with parents and discussing strategies for teaching staff and parents 

to use to develop skills in their children is an important aspect of involving parents in the 

curriculum.  What families learn by contributing and the message their involvement conveys has 

a lasting impact on children. 

 

Parent Observation Skills: HS/EHS 

 

Opportunities for parents to increase their child observation skills and share these observations 

with staff are provided by encouraging parents to: 
 

о Spend time observing children  

о Communicate regularly 

о Attend trainings 

о Serve on the Self-Assessment Committee 

о Share results of screenings and assessments  

о Provide parental input from observations at home  

о Complete the Family Initiated Curriculum Goal Profile in partnership with the teacher  
 

In addition, for parents of infants and toddlers the daily communication sheets are utilized to 

improve parent observation skills.    As the children are observed and assessed, the data we share 

with parents automatically enhances knowledge of child development: they observe their 

children with new eyes, appreciating the skills their children possess and encouraging them to 

gain additional skills. 

 

Home Visits/Parent-Teacher Conferences:  HS/EHS 

 

Teaching staff complete at least two (2) home visits and two (2) parent conferences during the 

program year to discuss with parents their child’s growth and development.  Home visits and 

conferences are scheduled at the convenience of parents.  Issues discussed could include: 
 

о Developmental progress  

о Screening or assessment  

о Adjustment/behavior 

о Health  

о Child rearing issues 
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о Activities to promote development  

о Transition 

о A disabling condition 
 

Staff communicates to parents the value of conferencing and home visiting.  At the first parent 

conference, parents and teachers select goals for the child’s development.  Teachers and parents 

also complete the Family Initiated Curriculum Goal Profile.  As the year progresses these goals 

are continued or updated as needed.  Parents also receive updates from the assessments on visits 

or at conferences.  Staff shares the Family Conference Form for the pre-school and the infants, 

toddlers and twos. 

 

 

 

Social-Emotional Development:  HS/EHS 

 

Teaching staff establish consistent routines, activities, and appropriate transitions in an 

atmosphere where children can learn, trust, and develop confidence in themselves, others and the 

environment.  They foster concepts of self-worth by setting clear limits, using encouragement, 

providing affection, responding to cries and other cues, allowing sufficient time, giving choices 

and addressing each child by name.  Each child is treated as an individual with consideration of 

his/her strengths, needs, and unique characteristics.  A balance of active and quiet, free and 

structured, individual and group and indoor and outdoor activities is incorporated into the daily 

schedule. 

 

Fostering Independence:  HS/EHS 

 

Children are encouraged toward independence through opportunities to make choices, and 

engage in problem solving and participation in self-help skills.  Learning environments are 

organized so children can explore and use materials independently and return them to their space 

when finished.  Self-help skills, which encourage independence, involve washing hands, 

brushing teeth, setting tables, cleaning up and dressing themselves.  Children are offered 

opportunities for self-expression through art, music, drama and language.  Young children are 

offered opportunities to hold, grasp and manipulate objects as they grow and develop. 

 

Positive Guidance:  HS/EHS 

 

Positive guidance demonstrates respect for each child and helps him or her develop self-control, 

self-direction, positive self-esteem and social competence.  Positive guidance techniques are 

used by the staff to create a peaceful environment.  Staff: 
 

o Develop clear consistent rules 

o Understand and accept age-appropriate behavior 

o Provide an environment that encourages self-discipline 

o Redirect the child to an appropriate activity or behavior 

o Design activities and a daily schedule appropriate for the ages of the children 
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Self-control is encouraged by staff that establishes simple but clear limits and enforces them 

consistently.  To develop self-discipline children are offered choices and opportunities to make 

decisions and understand what the logical consequences will be for misbehavior.  Young 

children who are not yet ready to share are provided duplicates or triplicates of many toys.  By 

allowing them to have sole possession of a toy or book, they eventually find it easier to let go 

and share. 

 

Respect for Others: HS/EHS 

 

Activities and materials are provided for children to increase language skills and learn how to 

identify feelings, solve problems and get along with others.  Teaching staff utilize puppets, 

stories, music, pictures and games to teach children to take turns and respect the rights of others.  

Experiences in sharing materials, responsibilities and social problem solving skills are provided 

to foster positive social skills.  Teaching staff set the stage for friendship prior to beginning 

instruction in friendly behavior: 

   

 Provide an inclusive environment where all children are involved   

 Provide cooperative toys and materials, include social interaction instruction and 

practice opportunities throughout the day 

 Include social interaction goals and objectives in planning 

 Create a friendly classroom climate, supporting friendly behaviors 

 

Some children require teaching of respectful, friendly skills.  Teachers use a variety of methods 

to improve these skills: 

  

 Modeling using adults or children 

 Stories and props such as puppets or pictures; peer partners or a “buddy system” 

 Priming or setting the stage for sharing 

 Reinforcement/encouragement 

 Enhancing emotional literacy skills 

 

The Second Step Curriculum is rich with ideas on developing children’s respect for others.  

Additional strategies from the Center on the Social and Emotional Foundations for Early 

Learning (CSEFEL) are utilized by teaching staff. 

 

Respecting Culture:  HS/EHS 

 

Staff works in partnership with parents to understand their goals and preferences for their 

children and to respect cultural and family differences.  Family members are invited to share 

experiences and activities from their culture in the classrooms.  Staff promotes respect and 

appreciation for the worth of all races, ages, gender, individuals with special needs and cultures.  

Books, pictures and materials that reflect the family’s home language and culture are reflected in 

learning environments.  Staff learns simple words from the child’s home language and support 

children as they learn a second language.  Teachers learn as much as they can about each child’s 

family background in order to understand and respond appropriately. 
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Routines/Transitions:  HS/EHS 

 

Predictable routines and schedules are established to enhance the positive classroom 

environment.  There is a balance of active and quiet, free choice and structure, individual and 

group, indoor and outdoor activities.  Children are given notice to prepare for change and waiting 

time is minimized by planning transition activities.  Teachers have a variety of curriculum books 

with ideas for transition activities; an example is Transition Tips and Tricks.  Children are 

provided opportunities to pick up toys, set the table and clean up.  Helper’s charts are utilized to 

assign jobs for preschool children. 

 

Cognitive and Language Development:  HS/EHS 

 

Activities are planned daily to provide for the development of each child’s emergent cognitive 

and language skills. Strategies include exploration, experimentation, inquiry and discovery 

through play.  Staff extend the child’s thinking and learning within the child initiated activities 

by problem solving, asking open-ended questions, offering suggestions, adding complexity to 

task and providing information and materials as needed.  To enrich children’s experiences with 

language and literacy, staff provides a print rich environment throughout the classroom and more 

specifically in the writing center, reading area, story time and circle times.  Staff expands 

children’s vocabulary language and cognitive skills as they introduce them to new words and 

relate the words to their own experiences.  Children develop phonological awareness when staff 

reads stories that play with language such as rhyming books.  As preschool children begin to 

write, teachers help them think about the sounds of words.  They also develop their 

comprehension of language by posting word walls and labeling throughout the environment. 

 

Creative Arts:  HS/EHS 

 

Creative art experiences for preschool are reflected in the daily plans and schedules. 

Opportunities which stimulate children to play with sound, rhythm, language materials, space 

and individual ways to express their creative abilities, are a part of their everyday experiences.  

Children are encouraged to tell stories, make-up songs, dance, dress up and pretend.  Materials 

for expression with crayons, markers, paint, paper, paste, scissors and items for collage are 

provided for children to use independently.  Staff encourages and trains parents to understand the 

importance of creative expression and to share ideas for expanding their child’s creativity.  Our 

art areas are places filled with materials where children can create ideas in a visual form.  

Children can draw, paint, glue, cut, knead or design unique products of their choice.  The simple 

act of exploring the materials and enjoying the process fosters all areas of development. 

  

Creative art activities for younger children, begins with sensory experiences.  Infants and 

toddlers touch and manipulate different textures then begin to expand their exploration activities.  

As younger children mature, staff introduces more sophisticated materials to allow children to 

express their creativity. 

 

Language Development:  HS/EHS 
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Verbal communication and interaction between children and adults are a part of the everyday 

curriculum.  Interaction is encouraged during mealtime, outdoor play, field trips, work time, 

circle time and routines.  Staff uses a variety of strategies for children to learn a new and 

interesting vocabulary.  They expand their language skills through songs, games, poems, finger 

plays and stories from their own and other cultures.  Time is allowed for children to talk to one 

another and ask questions.  Activities are planned to promote phonological awareness such as 

listening, sounds and rhyming.  Responding to the cues of infants is an effective method of 

communication.  Staff uses simple, clear sentences when conversing with the infants and 

toddlers, and uses more complex language as they grow. 

            

Literacy and Numeracy:  HS/EHS  

 

Staff plans activities that develop numeracy and literacy skills through sorting, matching, 

classifying, exposure to numbers and letters and by providing a print rich environment.  Stories 

are read and discussed daily.  Materials are available which invite children to read or write and 

support their awareness of emerging skills with letters and numbers.  Opportunities are designed 

for children to discover how numerical concepts relate through food experiences, 

experimentation with science, games, dramatic play, puzzles, sand/water play, blocks, finger 

plays, calculators, abacuses and computers. 

 

Teaching staff enhance children’s understanding of books and other texts by drawing their 

attention to different forms of print in their environment.  A variety of print materials are located 

in the library area and all centers, such as magazines, story books, information books and 

alphabet and number books.  Staff increases children’s knowledge of print using their hand to 

follow the words as they read and demonstrate left-to-right or top to bottom.  Children are 

offered opportunities to use print and talk about letters and words as they are involved with print.  

Children are encouraged to view literacy as a source of enjoyment.  Children’s understanding of 

number concepts are guided by including counting books, talking about and comparing 

quantities and showing how to divide.  Staff calls attention to patterns and relationships in the 

environment.  Children learn about geometry and spatial sense through photographs or items in 

their surroundings such as shapes, over, under and through.  Teachers offer children many 

opportunities to measure and expose them to many words to emphasize time and measuring 

concepts. 

            

Young infants are introduced to books by reading to them as they are cradled; lap reading 

becomes a warm, shared experience.  As babies grow they become more active partners in 

reading and storytelling.  Very young children need thick books with large, clear, colorful 

illustrations.  Toddlers enjoy the whole process of listening to a story read aloud.  They like 

books with pages they can turn, illustrations they can point to and phrases that sound silly and 

are repeated predictably.  For toddlers, books open up the world of literacy and numeracy. 

 

Gross Motor Development:  HS/EHS 

  

Staff implement I am Moving, I am Learning (IMIL) proactive approach in the classroom to 

increase the quantity of time spent in moderate to vigorous physical activity during daily 

routines. The goal is to teach children movement as a lifestyle, therefore, prevent or reverse 
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childhood obesity.  Indoor and outdoor activities are planned daily for children to use their large 

muscles.  These activities involve balancing, running, jumping, playing with balls and hoops, 

crawling and other games to support gross motor development.  Children are encouraged to 

participate in music, movement and dance activities.  Age appropriate climbing structures are 

installed outdoors by certified contractors using proper fall zones and adequate surfacing under 

and around each piece of equipment.  Adult guidance and sufficient time is supported through 

implementation of the daily schedule and planning forms.  Rooms are arranged in order for 

children to have as much space as possible to engage in large-muscle activities.  At several sites, 

gyms are available for physical activity when weather does not permit outdoor play.  Staff 

creates meaningful learning experiences for every season designed to encourage children to 

connect with nature and enhance movement. 

 

Fine Motor Development:  HS/EHS 

 

The daily schedule includes time for fine motor skill development.  Materials and equipment, 

which encourage children to develop fine motor skills, are available daily.  Children have access 

to pegboards, beads to string, puzzles, construction toys, clay, scissors and art materials.  

Routines such as pouring, dipping, buttoning, zipping and dressing also help children improve 

their fine motor skills.  Centers such as writing, manipulating, art, woodworking and sand/water 

play are particularly effective to improve fine motor skills.  Infants are provided with rattles, 

squeaky toys, reaction toys, teethers and rings. Toddlers increase their fine motor skills with 

push/pull toys, stacking toys, simple puzzles, picture books and large crayons.  When children 

are involved with using these materials they learn to control and coordinate small, specialized 

motions using their eyes, mouth, hands and feet which improves small motor development. 

 

Physical Development for Special Needs Children:  HS/EHS 

 

Inclusive indoor and outdoor environments, materials and equipment are adapted as needed to 

serve children with special needs.  Staff works cooperatively with health professionals and 

parents to meet the needs of all children.  As much as possible the indoor and outdoor 

environments are arranged so that children with special needs can maximize their independence.  

Materials and equipment are purchased as needed to accommodate children with special needs.  

Children are assisted as necessary to use and play with materials and participate in as many play 

events as they can. 
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Approach for Infant/Toddler Development 

 
 

Secure Relationships: EHS 

 

Curriculum for infants and toddlers is viewed as providing a framework, which pulls all of the 

pieces of developmentally appropriate practice together.  The curriculum focuses on the 

interactions between young children and staff, involving parents daily in the developmental 

process, flexible routines, appropriate room arrangement and materials, goals and experiences for 

development, health and safety and utilization of IFSP goals for infants, toddlers and twos with 

special needs.  Secure relations with children are developed by having a limited number of 

teachers over time.  If it becomes necessary for a child to change to another group, this process 

will gradually take place over a period of two to six weeks.  As children are transitioned into 

Head Start, pre-school or another setting, the transition process will begin gradually six months 

in advance.  Staff assists non-English speaking families by providing an interpreter, volunteer or 

family member who speaks the family’s language.  Staff is aware that parents are the child’s 

primary source of affection and influence and share information daily. 

The Creative Curriculum for Infants, Toddlers and Twos is implemented in Early Head Start to 

enhance the development of infants and toddlers.  Staff utilizes Partners for a Healthy Baby 

Curriculum for home visits to pregnant women and newborn babies.  

 

Additional curriculum resources available for enhancement of infant/toddler development 

include: 

 

o Prime Times 

o Teaching Strategies GOLD Activity Library 

o Infant/Toddler Planning Guide 

o Games to Play with Babies 

o Games to Play with Toddlers 

o Things to Do with Toddlers & Twos 

o CSEFEL 
 

The approach to meeting the developmental needs of infants and toddlers is found in the 

responsive relationships young children build with the important adults in their lives.  Each 

group is small with low adult-to-child ratios and each child is assigned a primary caregiver when 

possible.  It is impossible to serve infants and toddlers without serving the families.  Information 

is gathered that enables staff to appropriately individualize for each child through the 

environment, activities, and to develop strategies based on each child’s capabilities, 

temperament, culture, and learning style.  Trust gives infants the security to venture out on their 

own as they develop.  Independence is a product of trust.  Curriculum for pregnant women and 

babies is designed to help expectant families with the following issues: 
 

o Physical and emotional changes of pregnancy 

o Bonding between parents and unborn babies 

o Healthy lifestyle choices 

o Self-esteem 

o Early identification of problems 
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o Preparing for parenthood 

o Changes a new baby brings 

o Bonding between parents and baby 

o Maximizing child’s health and development 

o Enhancing parenting skills 

o Identifying problems 

o Brain development 

 

Developmental assessments of infants and toddlers are based on a collection of the following 

data: 
 

o Observations (staff and parents) 

o Teaching Strategies GOLD Assessment System 

o Anecdotal notes 

o Children’s work 

o Parent information 
 

The Teaching Strategies GOLD Assessment for Infants, Toddlers and Twos is utilized to identify 

infants and toddlers’ strengths or potential developmental weaknesses.  The Teaching Strategies 

GOLD assesses developmental data in the areas of language, physical, cognitive and 

social/emotional development.  Information collected from the assessment and other sources is 

used to: 

 

o Determine an infant/toddler’s level of development 

o Plan activities for individual children or small groups 

o Assist in identifying a child who may be in need of referral  

o Track on-going development 

o Assist parents in nurturing their child’s development 

 

The Teaching Strategies GOLD Assessment for Infants, Toddlers and Twos is on-going, but three 

times per year (fall, winter and spring check-points) teaching staff determine the scores from 

observations and enter the data into the computer system.  The Teaching Strategies GOLD 

Assessment for Infants, Toddlers and Twos outlines the developmental sequence in fourteen 

objectives from four areas of development.  The Teaching Strategies GOLD On-Line Assessment 

System includes four of areas of development: 

 

 Social Emotional Development 

 Physical Development 

 Language Development 

 Cognitive Development 

 

To the extent possible and appropriate, Early Head Start teaching staff also observe and enter 

observations on each infant and toddler on the six additional areas of development:  

 Literacy  

 Mathematics  

 Science and Technology  

 Social Studies  
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 The Arts   

 English Language Acquisition 

 

The assessment system enables teachers to summarize an infant, toddler, and two year old child’s 

progress and plan to enhance development through activities, relationships, environmental 

changes and changing or adding materials. 

 

Attachment/Security:  EHS 
 

An emotionally secure and physically safe environment is provided for our infants, toddlers, and 

twos by gently holding, talking, and gesturing with them.  Young children are fed when they are 

hungry and comforted when upset.  Toddlers are encouraged to explore and develop 

independence.  Twos increase their independence and function with increasing comfort in a 

variety of environments.  The transition process for three year olds to a pre-school setting begins 

six months before the child’s third birthday. 

 

Supervision of Infants, Toddlers and Twos: EHS 

 

Staff will always position themselves to be able to see and hear all infants, toddlers, and twos at 

all times. The noise level in the room will allow staff to hear their sounds or verbal 

communication. Children will be within close proximity where staff can reach a child in only 

seconds. 

 

Sensory/Motor Development:  EHS 
 

Warm loving physical contact is made with infants which could be soothing to stimulating 

depending on their cues.  Infants and toddlers are engaged through their senses with contact, 

sounds, feeling, smells, noticing people and colors.  A variety of opportunities for large and 

small muscle activities are provided, as children are ready.  Materials are changed or rotated to 

stimulate and challenge infants, toddlers and twos.  Routines are utilized to interact and bond 

with teachers and parents. 

 

Social-Emotional Development:  EHS 

 

Staff understands and makes provisions for young infants need for security.  The positive secure 

connection between teachers and infants enriches brain development.  Mobile infants are 

provided security, but also are allowed to explore and develop a sense of self-identity.  Teachers 

of infants and toddlers listen carefully to babies crying and take quick and appropriate action.  

They allow infants to cry briefly when going to sleep, comfort them when distressed and feed 

them when hungry.  Support and attention is provided during difficult separations from parents 

or other adults.  Toddlers and twos are provided opportunities to learn self help skills by pouring 

juice, removing their jacket, washing their hands, etc.  As children learn new skills, staff 

celebrates their accomplishments. 

 

Communication/Language Development:  EHS 
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Each infant receives nurturing and responsive care, characterized by gentle and supportive 

interactions.  Staff talks to infants frequently singing and reading to them.  Face-to-face 

interactions encourage infants to smile, make sounds and create movement.  Simple language is 

used with toddlers who are beginning to talk.  Staff listens for children’s verbal initiations and 

responds appropriately.  Opportunities for children to interact and express themselves are 

provided daily.  Pictures and books are an important part of the environment. 

 

Gross Motor Development:  EHS 

 

Open and accessible indoor and outdoor space and age appropriate equipment are provided for 

infants and toddlers to practice gross motor skills.  These skills include crawling, walking, 

reaching, rolling, pushing and pulling.  Activities are planned daily that enable infants to grasp 

and manipulate toys.  Toddlers are provided with balls, push and pull toys, wagons and climbing 

structures to improve their physical skills.  Parents are provided information on the importance 

of physical activity for the healthy growth and development of their children. 

 

Fine Motor Development:  EHS 

 

Fine motor development is enhanced with a variety of materials and equipment that promotes 

grasping, dropping, fitting objects into containers, and rolling objects.  Toddlers are encouraged 

to feed themselves and participate in finger plays, art and active games.  Twos are provided basic 

fine motor puzzles, blocks and other materials to enhance fine motor development.  

 

Curriculum-Preschool:  HS 

 

Staff implements The Creative Curriculum for Preschool.  In addition, appropriate activities 

from the following resources can be used to enhance the development of preschool children: 
 

o Teaching Strategies GOLD Activity Library 

o Literacy The Creative Curriculum Approach 

o Second Step (violence prevention) 

o Keeping Kids Safe (personal safety) 

o I’m Moving I’m Learning (obesity prevention, reversing) 

o Play Safe Be Safe (fire safety) 

o Where Is Thumbkin 

o Count on Math 

o Chef Combo/Color Me Healthy/Choosey Kids 

o Linking Language 

o Transition Tips & Tricks 

o Project STEP Manual for Literacy/Language 

o Letter People (certain sites only) 

o Growing Up Wild (nature) 

 

Note:  Some LEA collaboration classrooms may utilize additional developmentally appropriate 

curriculum resources. 
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The Creative Curriculum supports trust, autonomy and initiative.  Children develop trust as 

teachers follow a consistent schedule, carry through with announced plans, make contact with 

each child each day and make comments about children’s play activities.  Children develop a 

sense of competence when teachers value their work and play, provide appropriate materials, 

change materials to support and challenge abilities, praise their efforts, assist them to channel 

their frustrations and encourage them to complete tasks.  Children develop a sense of initiative 

when teachers provide opportunities for creative expression, allow exploration and 

experimentation, permit getting messy at sand, water or art, encourage make-believe, allow 

working independently and allow solving problems and taking risks.  The Creative Curriculum 

encourages teachers to recognize the interplay between social-emotional, cognitive, and physical 

growth.  Children learn through active involvement with the environment.  Materials and 

activities are planned and documented on the weekly planning forms which promote concrete 

and literal thinking, develop language, classify and identify, develop abstract thinking skills, 

develop fine and gross motor skills and learn from the environment and routines. 

 

Goals from the curriculum align with The Head Start Child Development and Early Learning 

Framework and also the Tennessee Early Learning and Developmental Standards. 

 

Parents are recognized as the first and primary influence on their child’s development and 

education.  Parents are encouraged to support the goals of the curriculum in the home. 

 

Individual Learning:  HS 

 

The curriculum supports providing experiences to meet each child’s individual goals.  Staff 

utilizes activities from Teaching Strategies GOLD in planning for each child.  Observations on 

individual children are entered into the online assessment system and computer generated reports 

produce data on each child’s development. In addition, staff works with parents to plan activities 

for children to practice existing skills and develop emerging skills. Staff also recognize and 

respond to children’s individual interests and learning style and plan experiences to meet each 

child’s needs.  

 

Cognitive Development:  HS 

 

Cognitive development is enhanced through a variety of experiences for our children that move 

from simple to complex. We utilize blocks, games, computers and other concrete materials 

which encourage children to raise questions and solve problems. The space is organized into 

areas where children are engaged in creative activities. Children learn to organize their 

experiences and understand concepts. Staff utilizes the technique of scaffolding to encourage 

children to interpret their experiences and extend thinking skills by asking questions that have 

more than one answer, by adding/explaining a new vocabulary word or by suggesting a different 

way to accomplish a task.  

 

Integration of Health, Nutrition and Mental Health:  HS 

 

Children are exposed to a variety of experiences about their physical, mental, nutritional, and 

dental health. Teaching staff increase understanding and reduce their fears by talking, 
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encouraging role play, reading books and including props in dramatic play and other areas. 

Books, pictures, field trips or special guests provide additional information related to health, 

nutrition and mental health. Learning experiences through food preparation and through 

sampling a variety of nutritious foods increase children’s understanding of how to make healthy 

choices.  Staff provides music/movement activities from the I’m Moving, I’m Learning approach 

through songs and finger plays using names of nutritious foods.  A variety of songs are utilized 

from the “Choosey Kids” website.  Classroom CD’s have a variety of catchy tunes and games 

such as “Smart & Tasty” which has delicious tunes to teach children how to have fun with food 

while they learn to eat healthy.  Good health and nutrition habits are a part of the daily schedule 

and are modeled and encouraged daily. A variety of materials and activities to promote positive 

mental health are utilized daily.  Staff provides mirrors, photographs, games and pictures. They 

display children’s art work, provide a quiet space for children to be alone and encourage children 

to talk and share feelings and thoughts. Staff utilizes the Second Step activities to provide 

conflict resolution events and situations. Information is exchanged between staff and parents 

concerning each child’s physical, nutritional and mental health.  

 

Emotional Security and Social Relationships:  HS 

 

Staff model effective communication and resolution techniques, encourage children to resolve 

their own conflicts with adult support and help children manage stressful situations and events. 

Children are encouraged to use their words to express their thoughts and feelings.  Activities are 

designed that support children’s interactive and social dramatic play. Stories, pictures and other 

materials are utilized to help children deal with issues such as sharing, separation and negative 

behavior. Children are encouraged to share stories and events from their families and cultures. 

Teaching staff facilitate opportunities for children to develop social skills throughout each day. 

 

Self Awareness:  HS 

 

Many opportunities are provided for all children to feel effective, experience success, and gain 

the positive recognition of others. Children are assisted in recognizing their own strengths and 

helped to acknowledge their own and others progress. Identified space is provided for each 

child’s personal belongings. Each child is treated as an individual with his/her own strengths, 

needs and unique characteristics. Children are helped to recognize and appreciate racial, ethnic 

and differences and similarities in abilities. Staff is encouraged to have appropriate, affectionate 

contact with each child daily to convey appreciation, love and security. Children are taught about 

“good touching” and “bad touching” as a way to understand their personal space. Cooperative 

play activities are encouraged to help children learn to respect others.  

 

Self-Esteem:  HS 

 

Teaching staff plan activities, which encourage children to take care of their own needs as much 

as they can.  Many activities such as toileting, setting the table, cleaning up, washing hands and 

tooth brushing help children feel confident in their abilities.  Teachers also plan specific 

activities based on each child’s developmental needs to help him or her feel successful and 

acquire new skills.  Children learn to recognize, accept and express their feelings, such as joy, 
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affection, anger, jealousy, sadness and fear.  Recognizing children’s efforts and achievements is 

important to fostering a positive attitude toward learning and enhancing self-esteem. 

 

Individualized Small Group Experiences:  HS 

 

The Creative Curriculum guides teaching staff to create an environment that allows for 

functional play experiences by including new materials in each interest area.  As children 

manipulate appropriate materials they learn about their world. 

 

Space is organized into defined interest areas such as reading, blocks, dramatic play, art, 

sand/water, manipulative/math, computer, science, writing, etc.  Space and materials are 

arranged to encourage appropriate small group and independent use of materials.  Each schedule 

and lesson plan is designed to include small group, large group and individual experiences that 

involve sharing, caring and helping.  Opportunities for children to extend their skills, 

understanding and judgment are provided daily, indoors and outdoors.  Teachers are aware of 

each child’s development from observation, input from parents, anecdotes, children’s work, 

temperaments and individual interests.  Activities are planned and materials provided to practice 

existing skills and develop emerging skills.  

 

Teaching staff introduce children to computers in small groups or individually.  They sit with 

children at the monitor, talk about how the computer operates and encourage children to explore 

the computer software with guidance.  Staff encourages children to use the computer in a 

developmental progression until they gain self confidence and work independently.  

               

The Creative Curriculum helps teachers understand how and why the organization of 

environments is vital to the development of children and why small groups are vital to 

development. 

  

Observation/On-going Assessment for Pre-School: HS 

 

Developmental assessments of each child begin as soon as the child enters the classroom.  

Assessing children is an on-going process where teaching staff and parents regularly and 

continually observe children and record their progress and behavior.  Assessment includes 

information from the following sources: 
 

o Parent information and observations of his/her child 

o Teaching Strategies GOLD Assessment System 

o Computer generated reports from Teaching Strategies GOLD 

o Children’s work 

o Individual Behavior Logs 

o Behavior Checklist 

o Classroom observations by teaching staff, consultants and other program staff 
 

As teaching staff observes children in the areas of the creative curriculum’s goals and objectives, 

observations are entered into the GOLD computer system. Teaching staff determine the final 

scores at the fall, winte and spring checkpoints and enter the data into Teaching Strategies 

GOLD Online Assessment.  Computer generated reports are utilized to plan for individual 
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children and groups.  Information from computer reports is also used to decide which materials 

should be changed for challenge and interest, how the environment should change to continually 

expand goals and activities for children.  Computer reports of each child’s development are 

printed and shared with parents at least three times per year.  The GOLD Assessment System 

shows the sequence of development for three, four and five year old children in thirty-eight 

objectives from ten areas of development.  The system enables teachers to summarize a child’s 

progress and plan accordingly.  The Teaching Strategies GOLD On-Line Assessment System 

rates children’s development utilizing ten areas of development: 

  

o Social/Emotional  

o Physical  

o Language  

o Cognitive  

o Literacy 

o Mathematics 

o Science and Technology 

o Social Studies 

o The Arts 

o English Language Acquisition 

 

Data collected from the Teaching Strategies GOLD Assessment is utilized to: 

 

o Determine a child’s individual level of development 

o Plan lessons and activities for individuals and groups of children 

o Measure children’s on-going development 

o Assist parents in nurturing their child’s development 

o Documenting outcomes for children and groups of children 

o Self-Assessment Outcomes 

o Program Planning/Goal Setting 

 

(See the School Readiness Plan for additional information) 

 

Teachers use computer generated reports from the Teaching Strategies GOLD Assessment and 

data from additional sources to plan individual, small and large group activities to enhance 

children’s development.  The Family Conference report is utilized to share developmental 

information with parents.  Individual and group activities are documented on the Weekly 

Planning Form.  Staff individualizes with each child at least once per week and more as needed.  

In addition small groups are planned daily to enhance skills and knowledge. 

 

Head Start/Early Head Start 

 

The Early Childhood Development Plan inclusive of The Creative Curriculum for Preschool and 

The Creative Curriculum for Infants, Toddlers and Twos is our blueprint for planning and 

implementing developmentally appropriate experiences for children.  Its effectiveness helps 

children acquire social competence and the additional skills they need to succeed as learners and 

in life.  Every effort is made, from hiring, training, continued growth and development of staff 
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and on-going monitoring to implement the curriculum, and assessment to produce maximum 

outcomes for children and families served by our program.  We incorporate individual 

community interests, individual teaching styles, as well as individual information about children 

and families, to enhance the curriculum. Consistent throughout the program is the focus on 

children and families.  We are committed to continue growing and learning to create classrooms 

where teachers can teach effectively and where children can thrive! 

 

STAFF QUALIFICATIONS:  HS/EHS 

 

Each teaching staff is required to complete an Individual Professional Development Plan 

reflective of the professional qualifications outlined in the Head Start Reauthorization Act.  Head 

Start teachers will work toward a baccalaureate or advanced degree in early childhood education 

or advanced degree and coursework equivalent to a major relating to early childhood education.  

Currently Head Start teachers must have a child development credential (CDA), or a state 

awarded certificate, or an associate degree in early childhood education, or a baccalaureate 

degree in early childhood education.  As of October 1, 2011, Head Start teachers will have an 

AA degree or BS in early childhood education or an AA or BS degree in a related field and 18 

hours in ECE with experience teaching preschool age children. Plans for Early Head Start 

teachers will ensure they obtain an appropriate child development credential (CDA), or training 

in early childhood development by September 2010.  Professional development plans for 

assistant teachers will ensure that current staff obtain at least a child development associate 

credential or be enrolled in a program leading to an associate or baccalaureate degree by 

September 2013.  New assistants will be enrolled in at least a child development program to be 

completed within two years.  In addition, professional development plans for education 

coordinators will ensure they have the capacity to offer assistance to teachers in the 

implementation and adaptation of curricula in the Head Start classrooms.  They will obtain a 

baccalaureate or advanced degree in early childhood education; or a baccalaureate or advanced 

degree and coursework equivalent to a major in early childhood education by 2013, with 

experience teaching preschool-age children. 

 

 

 

STAFF TRAINING: Head Start/Early Head Start  

 

All teaching staff must obtain fifteen (15) clock hours annually of professional development.  

Pre-service and in-service training will include school readiness, CLASS domains and 

dimensions, curriculum, assessment and all areas of development including social/emotional, 

physical, cognitive, and language.  In addition, staff will receive training on all required systems 

and services required by federal mandates.  Training will include state regulations, including The 

Tennessee Early Childhood Learning Developmental Standards and The Head Start Child 

Development and Early Learning Framework. 

 

CLASSROOM STAFFING/GROUPING: HS/EHS 
 

Each Head Start classroom will have one teacher who demonstrates competency to plan and 

implement appropriate learning experiences in all areas of development for preschool children.  
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Teachers will maintain a safe and healthy learning environment, support the social and emotional 

development of children, and encourage the involvement of families.  Each preschool classroom 

will enroll a minimum of sixteen children with a maximum of twenty.   Classroom staff will 

include at least one assistant teacher. 

            

Early Head Start teachers will have one teacher who demonstrates competency in all areas of 

development for infants, toddlers and twos.  Teachers will maintain a safe and healthy learning 

environment, support the social emotional development of infants and toddlers, including 

temperaments and nurturing, and encourage the involvement of families.  Each infant/toddler 

teacher will be assigned to a group of four children with a class size no larger than eight.  A 

floater will be available to assist Early Head Start teachers at each site. 

 

MONITORING/MENTORING: Head Start/Early Head Start 
 

The Creative Curriculum Implementation Checklist and the Classroom Assessment Scoring 

System (CLASS) will be used to monitor the preschool classrooms to ensure the appropriate use 

of The Creative Curriculum and the assessment system and to assess classroom quality and 

interactions.  Center coordinators, area specialist, or early childhood staff will observe the 

classrooms at least twice per year to determine each teacher’s strengths and areas needing 

improvement.  Training and technical assistance will be provided as needed.  In addition Child 

Care Resource and Referral staff assesses the classroom environments utilizing the ECERS-R 

which allows additional feedback for providing support and mentoring to teachers.  

            

Coordinators, area specialist and Early Head Start Specialist will assess the infant/toddler 

classrooms with The Implementation and Planning Tool for The Creative Curriculum for Infants, 

Toddlers and Twos, to determine strengths or provide support and training in the areas of need.   

The appropriate utilization of The Creative Curriculum for Infants, Toddlers and Twos and the 

assessment system will also be monitored regularly.   Mentoring, training and technical 

assistance will be provided as needed.   Child Care Resource and Referral staffs monitor 

classroom environments utilizing the ITERS-R. 


